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REAch2 equalities duty framework

\lnspiralion

At REAch2, our actions and our intentions as school leaders are guided by our Touchstones:

Integrity

Responsibility

We recognise that we lead by example and if we want children to grow up to
behave appropriately and with integrity then we must model this behaviour

We act judiciously with sensitivity and care. We don’t make excuses, but mindfully
answer for actions and continually seek to make improvements

Inclusion We acknowledge and celebrate that all people are different and can play a role in
the REAch2 family whatever their background or learning style
Enjoyment Providing learning that is relevant, motivating and engaging releases a child’s
curiosity and fun, so that a task can be tackled and their goals achieved
Inspiration Inspiration breathes life into our schools. Introducing children to influential
experiences of people and place, motivates them to live their lives to the full
Learning Children and adults will flourish in their learning and through learning discover a
future that is worth pursuing
Leadership REAch2 aspires for high quality leadership by seeking out talent, developing
potential and spotting the possible in people as well as the actual
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OVERVIEW
Overarching Principles

e In REAch2, both as an overall Trust and as individual academies, we are committed to at
least meeting and, in many respects, going beyond the minimum requirements in equality
legislation. Many of our schools serve diverse and/or disadvantaged communities; and, as a
Trust, we have chosen to be primary-only because we know how important the earliest
years of learning and engagement are for our pupils. All this reflects our fundamental belief
that education must increase equality of life chances — as captured in our Touchstones of
inclusion, enjoyment, inspiration and learning set out on p.2.

e We believe in equality for all, not just those sharing characteristics that are ‘protected’
within the law (see under Definitions section below). Just as important for us is, for
example, equality for those from socially and/or economically disadvantaged backgrounds,
or with English as an additional language.

e We see positive action for equality as providing tangible benefits for all the stakeholders in
and around our schools, particularly pupils, staff and parents/carers (see section on
Intended impact below).

e |n our experience, action for equality works best where it’s an integrated part of planning
and delivery, not just some kind of ‘bolt on’. At school level, therefore, equality objectives
are likely to mirror or draw directly on key aspects of the Self-Evaluation Summary, the
School Development Plan, Pupil Premium action plans and work to realise Visual Learning
(see under Definitions section below). Within the Trust’s central/regional teams, it’s about
integrating equality considerations into how we do things - day in and day out.

e Key information, including about specific equalities objectives, will be published on the
REAch2 website and/or every academy’s website and will be made available in other formats
on request.

Intended impact

For pupils, we expect action on equalities as set out in this framework to deliver improving
outcomes for all children, with accelerated improvements for pupils in vulnerable groups and/or
sharing ‘protected characteristics’. We also expect pupils to benefit from equality being a key driver
in our learning provision much more widely, developing the ‘whole child’ over time including
through curriculum innovation and enrichment activities such as REAch2’s 11 before 11.

For staff, we believe that positive action for equality makes its own business case, by helping to
ensure that our organisation taps into all the skills and talent available. We expect action on
equalities as set out in this framework and reflected in our Human Resources (HR) policies and
practices to mean that: we promote equality of opportunity and diversity across our workforce; our
workforce is increasingly representative of the communities we serve; we recognise and value the
differences and individual contribution that people make; we work in an environment free from
discrimination, bullying and harassment; and we provide support and encouragement to staff to
develop their careers and increase their contributions to the organisation through the enhancement
of their skills and abilities.
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We expect parents/carers to benefit from their children’s outcomes and development but also more
broadly through them and their children being part of an inclusive community. We would not
expect to be able to gauge this impact in measurable terms.

Roles & responsibilities

e REAch2 schools will: ensure they go beyond minimum legal requirements by developing and
implementing equalities action in line with the key principles in this framework.

o REAch2 central staff will: support our academies in delivering on this expectation, while also
embedding equalities in the work of central and regional teams.

e REAch2 non-executives will: support and challenge us at every level, particularly local
governors in relation to individual schools, to be ambitious, committed and effective in
relation to our equalities actions.

How this relates to national guidance & requirements

Under the Equality Act 2010, schools are subject to the requirements placed on public bodies in
England. This means we must:

¢ have regard to the three aims of the general equality duty:
1. eliminate discrimination, harassment and victimisation
2. advance equality of opportunity between people with/without protected
characteristics (see list in the Definitions section below)
3. foster good relations between people with/without those characteristics.

e carry out specific duties:
4. publish information annually about protected characteristics in relation to
employees and those affected by our policies and practices
5. set and review at least one specific, measurable equality objective at least every 4
years.

It is recommended that the specific duties are reflected in a separate document for ease of
demonstrating compliance, but there is no requirement for the equality objectives in substance to
be separate from, or additional to, our wider planning and delivery. Indeed, as set out in our
principles we believe integrating equalities into our core school improvement and continuous
professional development processes is the best way to advance equality effectively.

More information is made available by the Equality and Human Rights Commission, including in this
comprehensive guidance: www.equalityhumanrights.com/sites/default/files/psed essential guide -
guidance for english public bodies.pdf

Any key definitions

“Protected characteristics” - under the Equality Act 2010, these are: age; being or becoming a
transsexual person; being married or in a civil partnership (note only the first equality aim above
applies in legislation here); being pregnant or on maternity leave; disability; race including colour,
nationality, ethnic or national origin; religion, belief or lack of religion/belief; sex; and sexual
orientation.

“Visual Learning” — Prof John Hattie’s ‘Visible Learning: A Synthesis of over 800 Meta-analyses in
Education’ (2009) is based on over 15 years’ research into what really makes a difference to student
achievement and learning. For more information, see https://visible-learning.org/. This is the key
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framework for school improvement in REAch2 schools 2017-2020, working directly with Prof Hattie
and Osiris (the only licensed UK facilitator) on the largest ever collaborative VL programme. In
essence, VL asks every school leadership team to identify what has the biggest impact in their
school, quantify that impact and develop ways — if possible — to ‘scale it up’. A school’s VL plans may
well include action that directly promotes equality. More widely, the focus on impact and the whole
school make the VL methodology useful and relevant to how we plan and deliver on equality.
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PRINCIPLES AND IMPLEMENTATION IN MORE DETAIL

A. Requirement to publish information annually: as a Trust, we will publish an annual update on the
REAch2 website, starting in Spring 2018 (when pupils’ 2017 outcomes are confirmed and the Trust’s
returns to the annual School Workforce Census have been made). This update will include:

e pupil information: Trust level data about the composition of our pupil population and their
outcomes, in relation to sex, Special Educational Needs (SEN) and disability, race/ethnicity
and those with English as an Additional Language (EAL), Children who are/have been Looked
After (CLA) and pupils who are eligible for Free School Meals (FSM), or who more broadly
qualify for the Pupil Premium. We will include national averages wherever possible as
comparators. Other protected characteristics are either not relevant to primary pupils or
data is only available at school level where publishing that data would risk compromising
individuals’ personal information.

o workforce information: Trust level information about the composition of our workforce in
relation to sex, age, disability and race/ethnicity. Currently, we are not able to publish
information in relation to other protected characteristics as we do not have reliable data at
Trust level and publishing information at school level would risk compromising individuals’
personal information. We will also publish information on gender and pay.

B. Requirement to have equality objectives

Our schools will set their own objectives (all of them specific and measurable), wherever possible
directly drawing on aspects of their Self-Evaluation Summary, School Development Plan, Visual
Learning plans and/or Pupil Premium action plans/statements. Annex 1 provides a possible format.
Head Teachers and Senior Leadership Teams will discuss proposed objectives with their Local
Governing Body who should approve the final objectives and be directly involved in reviewing
progress against them at least annually. Ideally, the objectives themselves should not be changed
every year, in order to assess/demonstrate progress over time — though changes can of course be
made where new school improvement or wider priorities emerge, including where these are
identified by a new Head Teacher and/or Chair of Governors.

In most circumstances, we expect our schools to set at least three objectives:

e One focused on pupil outcomes and relating to an issue/characteristic affecting a
disproportionately large share of their pupils compared to the national average; this will
help to ensure that schools take action which will have an impact on a significant scale.

e One objective focused on outcomes and relating to an issue/characteristic significantly
affecting a small share of pupils compared to the national average. Research nationally
suggests some of the largest and most stubborn ‘gaps’ in outcomes are in schools with very
small numbers of children with that particular characteristic — such pupils should not be
overlooked.

e One objective relating to actions with a wider scope/impact, perhaps in relation to
curriculum content, enrichment activities, developing the ‘whole child’, whole school values
and behaviours, work with parents/carers and the wider community or a workforce issue;
this will ensure equality is not seen exclusively in relation to pupil outcome measures.

A Trust-wide equivalent set of objectives will be developed by end 2017 to align with our new 5-year
strategy.

Page 5 of 16



C. Requirement to progress the general duty to have regard to equalities

The Trust will ensure that equality and inclusion are fully factored into the new arrangements for
induction of new REAch2 staff, whether based in school or in our regional or central teams, with a
focus on prompting every individual to think through how their role — no matter what it is — tangibly
impacts on equality of opportunity for our pupils, staff, parents/carers or wider communities.

Other actions include:

e We use templates for Trust Board papers that should help to ensure our policies, decisions
and their implementation identify and take account of any significant equalities
considerations.

e From school/performance year 2017/18, we will encourage/expect all central and regional
staff to have a specific, measurable equalities-related item as part of their personal
performance objectives/appraisals or to have factored equalities in to their objectives in
some way. We are not at this stage replicating this for staff based in school because the
great majority of staff interacting with/supporting pupils and/or parents/carers will already
have such provisions in their objectives.

¢  We will include specific equality-related analysis/commentary in our Trust level reviews of
the REAch2 Visible Learning programme 2017-2020.

Communications/transparency
Information compiled for section A above and the objectives maintained for section B above will be
published on the REAch2 and/or individual school websites, and will also be made available in hard

copy on request (to the REAch2 or school office). Schools may wish to consider also making this
information available in relevant community languages and/or via on-line translation services.
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ANNEX 1: suggested format for equality objectives

™

GREEN RIDGE

PRIMARY ACADEMY
School name:

Date objectives were approved by the Headteacher and the Local Governing Body:
Date of most recent review:

¥
REAC!

OPPORTUNITIES LEARNING

Green Ridge Primary Academy
10" May 2021
10" May 2021

Equality objectives —
specific, measurable

Rationale

Links to other
key
documents

Progress over time

1. Gender Gap

To diminish the gap in
attainment between
boys and girls at the end
of Reception, Year Two
and Year Six.

(this should be related to
outcomes for a large
pupil grouping in your
school, as set out in
section B above)

e At the end of YR in 2018, we

had a 9% gap in attainment
between boys and girls
achieving a GLD. Although this
was lower than the national
average in 2017 (13.7%), there
was still too much variation
between the genders. In 2019,
the gap was 17%.

At the end of Y2 in 2018, only
53% of boys achieved the
expected standard or greater in
writing, compared with 90% of
girls; in reading boys achieved
54% whilst girls achieved 90%;
in Maths, boys achieved 71%,
against the girls who achieved
90%. Comparable gapsin 2019
also (see progress over time).

e SDP 17-18

e SDP 18-19

e SDP 19-20

e SES17-18

e SES 18-19

e SES 19-20

e Year Group
Data

e Published
data for YR
and Y2

e DfE reports

2020/2021 academic year (review)

During the academic year 2020/2021, the COVID19 pandemic continued which meant
that most pupils were not in school for approximately three months in the spring term
due to a national lockdown. Statutory assessments were suspended, and so data for
this academic year is not comparable to other years and may not be regarded as
typical.

e YR: Overall, data suggests that at the end of the academic year although the gap
has increased by 20.6% over the year, the gap is still significantly higher than the
national average (12.9% in 2019). It should also be noted that there has been a
significant increase and change in both the boys and girls progress between the
start of the academic year and the end, demonstrating strong progress for both:

On-Track for September 2020 July 2021 Change +/-
achieve GLD
Boys 15.4% 56% +40.6%
Girls 20.6% 81.8% +61.2%
Gap 5.2% +25.8% +20.6%

e Y2: Overall, data suggests that at the end of the academic year, the gap has
diminished between boys and girls in Reading and Maths, although increased
marginally within Writing.
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Equality objectives —
specific, measurable

Rationale

Links to other
key
documents

Progress over time

o We have prioritised this
because if we closed the gap in
attainment between boys and
girls, overall results would be
significantly increased.

On-Track to achieve Expected | September 2020 July 2021 Change +/-
standard: READING
Boys 55.2% 59.3% +4.1%
Girls 77.4% 83.9% +6.5%
Gap (demonstrates diminishing) 22.2% 24.6% -2.4%
On-Track to achieve Expected | September 2020 July 2021 Change +/-
standard: WRITING
Boys 55.2% 55.6% +0.4%
Girls 77.4% 83.9% +6.5%
Gap 22.2% 28.3% +6.1% |
On-Track to achieve Expected | September 2020 July 2021 Change +/-
standard
MATHS
Boys 69.0% 77.8% +8.8%
Girls 87.1% 90.3% +3.2%
Gap (demonstrates diminishing) 18.1% 12.5% -5.6%

2021/2022 academic year review

e YR: Overall, data suggests that the gap between boys and girls at the end of the
academic year was at its lowest. Significantly strong progress for both boys and girls
is demonstrated and the gap between boys and girls is significantly less than the

national average.

On-Track for achieve GLD September July 2022 Change +/-
2021
Boys 13.6% 72.7% +59.1%
Girls 21.1% 77.8% +56.7%
Gap (demonstrates diminishing) 7.5% 5.1% -2.4%
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Equality objectives —
specific, measurable

Rationale

Links to other
key
documents

Progress over time

e Y2: Overall, data suggests that the gap between boys/girls diminished in Maths, but
marginally increased in both Reading and Writing compared to the start of the year.

On-Track to achieve Expected | September 2021 July 2022 Change +/-
standard: READING
Boys 55.2% 53.3% -1.9%
Girls 87% 87.1% +0.1%
Gap 31.8% 33.8% +1.8% |
On-Track to achieve Expected September 2021 July 2022 Change +/-
standard: WRITING
Boys 44.8% 46.7% +1.9%
Girls 81.3% 83.9% +2.6%
Gap 36.5% 37.2% +0.7% |
On-Track to achieve Expected September 2021 July 2022 Change +/-
standard
MATHS
Boys 62.1% 63.3% +1.2%
Girls 93.8% 90.3% -3.5%
Gap (demonstrates diminishing) 31.7% 27% -4.7%

e Y6: Overall, data suggests that there was a significant negative gender gap in the
attainment at the end of KS2, particularly in Writing and Reading, whereas there
was a small, positive improvement in the gender gap in Maths. It should be noted
that this is a cohort of 31 pupils, where 17 are girls and therefore the majority of the
cohort are girls, and that of the boys, two have EHCPs with significant SEN/D needs:

On-Track to achieve Expected | September 2021 July 2022 Change +/-
standard: READING
Boys 64.3% 50% -14.3%
Girls 82.4% 85.5% +3.1%
Gap 18.1% 35.5%
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Equality objectives — Rationale Links to other Progress over time
specific, measurable key
documents
On-Track to achieve Expected | September 2021 July 2022 Change +/-
standard: WRITING
Boys 42.9% 50% +7.1%
Girls 52.9% 82.4% +29.5%
Gap 10% 32.4% +22.4% |
On-Track to achieve Expected | September 2021 July 2022 Change +/-
standard
MATHS
Boys 57.1% 64.3% +7.2%
Girls 70.6% 70.6% -
Gap (demonstrates diminishing) 13.5% 6.3% -7.2%
2a. Inclusion ¢ In YR 2018, the gap between e SDP 17-18 2020/2021 academic year (review)
disadvantaged and non- e SDP 18-19 During the academic year 2020/2021, the COVID19 pandemic continued which meant
To diminish the gap in disadvantaged children was e SES17-18 that most pupils were not in school for approximately three months in the spring term
attainment and 50.9% compared to a National | e Year Group | due to a national lockdown. Statutory assessments were suspended, and so data for
accelerate progress Average of 17%; however, the Data this academic year is not comparable to other years and may not be regarded as
between for those group of children had very low | o Ppublished typical.
disadvantaged learners starting points and have made data for YR
(eligible for Pupil better than expected progress and Y2 e YR: Overall, data suggests that after the academic year although the gap has

Premium) and those
non-disadvantaged
learners.

(this should be related to
outcomes for a small
pupil grouping in your
school, as set out in
section B above)

across the year at 4.9 steps (4
steps being expected progress).
Within this group of 15, there
were 6 boys and 9 girls.

In Y2 in 2018, only three pupils
in in Year Two were eligible for
Pupil Premium and so we are
unable to comment on trends
within this group for progress.
However, 66% achieved a
combined expected standard,

o DfE reports

increased by 4.9% over the year, the numbers of pupils who are disadvantaged who
are now on-track have significantly increased since the baseline where no pupil was
on-track which shows strong progress by both those disadvantaged and non-

disadvantaged pupils:

On-Track for | September 2020 | July 2021 Change +/-
achieve GLD
Disadvantaged 0% 50% +50%
Non- 21.2% 76.1% +54.9%
disadvantaged
Gap +21.2% +26.1% +4.9%
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Equality objectives —
specific, measurable

Rationale

Links to other
key
documents

Progress over time

and 33% achieved a combined
greater depth standard.

We have prioritised this
because the academy receives
significant additional funding
per pupil eligible for Pupil
Premium, and we have a duty
to ensure we diminish the gap
in attainment and progress
between those disadvantaged
and non-disadvantaged, to

ensure equality of opportunity.

e Y2: Overall, data suggests that by the end of the academic year. The gap has
diminished between those disadvantaged and non-disadvantaged in all subject
areas, most notably in Mathematics. Also of significance is that those
disadvantaged pupils in each area made stronger progress than those non-
disadvantaged pupils, leading to a greater number of pupils reaching the expected

standard:
On-Track to achieve Expected | September 2020 July 2021 Change +/-
standard: READING
Disadvantaged 36.4% 50% +13.6%
Non-disadvantaged 74.5% 77.8% +3.3%
Gap (demonstrates diminishing) +38.1% +27.8% -10.3%
On-Track to achieve Expected | September 2020 July 2021 Change +/-
standard: WRITING
Disadvantaged 27.3% 37.5% +10.2%
Non-disadvantaged 78.7% 77.8% -0.9%
Gap (demonstrates diminishing) +51.4% +40.3% -11.1%
On-Track to achieve Expected | September 2020 July 2021 Change +/-
standard
MATHS
Disadvantaged 45.5% 62.5% +17%
Non-disadvantaged 87.2% 91.1% +3.9%
Gap (demonstrates diminishing) +41.7% 28.6% -13.1%
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Equality objectives —
specific, measurable

Rationale

Links to other
key
documents

Progress over time

2021/2022 academic year review

YR: Overall, data suggests that after the academic year although the gap has
increased by 9.7% over the year, the numbers of pupils who are disadvantaged who
are now on-track have significantly increased since the baseline where no pupil was
on-track which shows strong progress by both those disadvantaged and non-

disadvantaged pupils:

On-Track for achieve GLD September 2021 July 2022 Change +/-
Disadvantaged 0% 50% +50%
Non-disadvantaged 21.6% 81.3% +59.7%
Gap +21.6% +31.3% f

e Y2: Overall, data suggests that by the end of the academic year the gap has
diminished between those disadvantaged and non-disadvantaged in Writing and
Maths most notably, although there is a small increase in gap within Reading.
However, this is a small cohort of disadvantaged pupils (6) and this must be
considered as not statistically accurate.

On-Track to achieve Expected | September 2021 July 2022 Change +/-
standard: READING
Disadvantaged (6 pupils) 40% 33.3% -6.7%
Non-disadvantaged 76.92% 75.47% -1.45%
Gap 36.92% 42.14% +5.22% |
On-Track to achieve Expected | September 2021 July 2022 Change +/-
standard: WRITING
Disadvantaged (6 pupils) 20% 33.3% +13.3%
Non-disadvantaged 73.08% 69.81% -3.27%
Gap (demonstrates diminishing) 53.08% 36.58% -16.5%
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Equality objectives —

Rationale

Links to other

Progress over time

specific, measurable key
documents
On-Track to achieve Expected | September 2021 July 2022 Change +/-
standard
MATHS
Disadvantaged (6 pupils) 100% 66.67% -33.33%
Non-disadvantaged 78.55% 79.25% +0.7%
Gap (demonstrates diminishing) 21.15% 12.58% -8.57%

e Y6: Overall, data suggests that by the end of the academic year the gap has
diminished between those disadvantaged and non-disadvantaged in Maths,
although there is a small increase in gap within Reading and Writing. However, this
is a small cohort of disadvantaged pupils (7) and this must be considered as not

statistically accurate, particularly when in a small class cohort of 31.

On-Track to achieve Expected | September 2021 July 2022 Change +/-
standard: READING
Disadvantaged (7 pupils) 57.1% 42.9% -14.2%
Non-disadvantaged 79.2% 79.2% -
Gap 22.1% 36.3% +14.2% |
On-Track to achieve Expected | September 2021 July 2022 Change +/-
standard: WRITING
Disadvantaged (7 pupils) 28.6% 42.9% +14.3%
Non-disadvantaged 54.2% 75% +20.8%
Gap 25.6% 32.1% +6.5% |
On-Track to achieve Expected | September 2021 July 2022 Change +/-
standard
MATHS
Disadvantaged (7 pupils) 42.9% 57.1% +14.2%
Non-disadvantaged 70.8% 70.8% -
Gap (demonstrates diminishing) 27.9% 13.7% -14.2%
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Equality objectives — Rationale Links to other Progress over time
specific, measurable key
documents
2b. Inclusion There is a growing number of e SDP 20-21 THIS IS A NEW TARGET, EFFECTIVE FROM SEPTEMBER 2019.
pupils with SEND who have or e SES21-21

To accelerate progress
between for those
learners with specific
learning difficulties in
Literacy and maths
(SpLD) and those non-
SEND learners through
Quality First Teaching.

(this should be related to
outcomes for a small
pupil grouping in your
school, as set out in
section B above)

are in the process of being
diagnosed with specific
learning difficulties in Literacy
or Maths. Typically, these are
dyslexia or dyscalculia.

There is little external provision
or support for children with
SpLD, and the main focus is
through quality first teaching
and classroom adjustments as
necessary (such as use of
coloured overlays, over-
learning and use of writing
frames etc.)

Because of other high levels of
SEND need within the
academy, some children with
SpLD may be at risk of falling
behind because their progress
and support is not closely
monitored and not enough is
done to support the closing of
their achievement gap.

o SEN register

Strategies to be implemented:

Whole staff training and resources to support those pupils with SpLD
SENCo monitoring of children with SpLD

Use of Cognition and Learning SEN team within Local Authority

Use of Specialist Teaching Service (STS) to provide further strategies and
support

Overall, good progress has been made with this objective, in the time given during
2019/2020 when the school was shut between April and June and in 2020/2021 when
the school was shut between January and March. Key points to note of outcomes so

far:

Cognition and learning team has been used to support individual children
across the school with strategies and support, which has also benefited other
children with good practice

Training has been providing for education-based staff to support those pupils
with SpLD, through interventions, whole-class teaching strategies and
personalised in-class support where necessary

Monitoring demonstrates that a greater number of pupils are accessing
quality first teaching who experience SpLD using the additional resources and
adjustments implemented.

Monitoring demonstrates that learners with SpLD are able to make better
progress with adjustments to their quality first teaching, leading to improved
outcomes for this group of pupils overall.

This target will continue into the new academic year to allow further time for progress
and impact.
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Equality objectives — Rationale Links to other Progress over time
specific, measurable key
documents

4. Academy community | e The majority of children in the e SDP 20-21 2020/2021

academy are white British and e SDP 20-21 e Much of the school’s plans for this area were postponed due to COVID19, and this
To develop wider there are a lack of other e SES 20-21 limited visitors and speakers to the school who could share their experience.
partnerships with the faiths/cultures on which to e DfE reports e Plans were in place to visit different places of worship including a synagogue,
local area in order that draw-upon. e Parent mosque and a temple.
those of different faith, e The academy knows it must Forum e Efforts have been continued to be made to get more people of different faiths and
belief, culture and provide religious education minutes those of none into the school to work with the pupils and share their experiences.
characteristics are which is predominantly e Parent
invited to share their Christian and worship which is Survey 2021/2022 academic year review
experiences and broadly of a Christian nature, results e Partnership established with the British Council to link with Grundschule
knowledge. but wishes to further explore Stahringen, Germany to enable pupils in KS2 opportunities to see, hear and

other faiths, beliefs and learn from other pupils across the world with different cultures and
(this should be related to backgrounds as part of its characteristics, as part of their langauge development and language
something wider than diversity. curriculum.
pupil outcomes, as set e There appears a lack of local e Educational visits to widen pupils’ experiences and knowledge: Y2 St. Paul’s
out in section B above). diversity or willingness upon Cathedral; Y2 Radlett Synagogue (local); Y1 St. Albans Cathedral (local); Y3

which to draw upon and work Rabbi workshop (in school); Y4 Hare Krishna Temple (local).

with the school to promote e Termly visits/assembly from the vicar on Berryfields

wider diversity (e.g. local Rabbi, e Inviting parents/carers and members of community into school/lessons to

Imam) share their faith/beliefs, linking with the planned curriculum content.

e We have prioritised this

because our children need to

develop broader

understanding.
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